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We know that happy, well settled children learn better and have higher well-being. Children need support 

to adjust and move from place to place and person to person. If we hold children in the highest regard and 

place the highest priority on their needs, then a transition plan that caters for their needs is essential. 

‘I will be fine starting school because I have my friend, Elsie.’ 

Emma, 4 years 1 month 
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Transition 
The process of a smooth and effective transition in the EYFS is essential and our commitment to a robust 

transition remains a priority. 

Our main focus is to build trusting and nurturing relationships with children and their families, and the 

well-being of children is paramount. The EYFS Principles - the unique child, 

positive relationships and enabling environments - will continue to frame our work 

and underpin this guidance for transition. The well-being of all children will be our 

starting point, as always.  

It is important that we come together as a sector, including all professionals 

working with children in the early years, to support this process and each other. 

We need to ensure well-being is strong within ourselves and our teams and that 

we have effective mechanisms in place to recognise when colleagues need our 

support.  

The main aim of this document is to support all early years practitioners with advice on effective 

transitional practice that will support children and families during this time. The guidance is relevant for all 

transitions - for children moving from home, registered settings, and nursery classes into schools, for 

children moving into reception classes and also children at the end of the Foundation Stage moving into 

Key Stage 1. 

What is transition?  

For the purpose of this document, transition refers to any changes in a setting/provider that a child may 

experience, in particular the transfer for a child into school. Transitions are an inevitable part in every 

child's journey and are to be treated as a process rather than a single event. Transitions are ongoing and 

will require more time for some children and families, as well as a range of approaches.  

Why is transition so important? 

A smooth and effective transition will pave the way for a successful start in a new setting. A child that is 

supported to feel happy and confident during transition will be able to engage with other adults, make 

new friends, play happily, and thrive. A child with high levels of well-being will be motivated, curious, open 

to new ideas and ready to learn. This is what we want for everyone. 

 

“High quality transitions recognise the importance of feeling ‘known’” 

Birth to 5 Matters, pg 16-17 

 

Inclusion in the transition process 
 

To ensure all children and families are included in the transition process the guiding principles of The 

Unique Child and Positive Relationships must underpin practice and approaches.  

Children with Special Educational Needs or Disabilities (SEND) 
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A child’s transition from a setting or home to school can be an anxious time, particularly if there are 
additional needs regarding their development of speech and language and communication, health and 

physical needs, or general development. Periods of change can be made less daunting if parents/carers 

views are respected and they feel that they have made a valued contribution to what will happen when 

their child moves to a new setting.  

For these children and families, ensure that the following takes place: 

• Opportunities for discussion with the school and other professionals including the school SENCo.  

• Outside agency reports and records are passed on to the school or new setting.  

• Medical care plans and any relevant adjustments are discussed.  

• Additional visits are arranged at the school as well as any additional support such as a new visual 

schedule or tailored induction plan to ensure a smooth transition. 

• Home visits. 

 

Children who are Multilingual Learners and have English as an additional language.  

It is important that the transition and induction processes recognises and values linguistic diversity.  

The communication skills of children for whom English is not their home language will vary. Children who 

are Multilingual Learners will have different levels of fluency within their home language and the level of 

this must be identified as part of the transition process. Please note that children who are learning English 

as an additional language may have additional needs, but being a multilingual learner is not a special 

educational need.  

Children will be at different stages of learning English and one or more other languages. Teachers need to 

find out as much as they can about a child’s prior language experience and any education they have 
received elsewhere. Parents must be consulted as a priority; they are a key source of information. 

Teachers may need to help parents understand that a child’s home language development will help them 
learn English. Parents also need to know that it is important for the child’s home language to be used and 
valued in school.  

Teachers need to be confident about what the child knows and understands, both in their home language 

and in English. 

The principles of good practice for children learning English are the principles of good practice for all 

children. Children must have opportunities to engage in activities and first-hand experiences that do not 

depend solely on spoken language for success. They must be able to participate in ways that reveal what 

they know and can do in the security of their home language or preferred method of communication. For 

children to grow in confidence, and hence demonstrate their embedded learning: 

• Their environment must reflect their cultural and linguistic heritage. 

• Their learning be supported by a wide range of stimuli and experiences. 
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Transition Meetings 
Nursery to Reception  

Transition event to be hosted at Plat Douet School on Wednesday 5th June 2024, 3.30pm – 5pm.                                

Please ensure Reception teachers are seated at their allocated desk for a prompt 3.30pm start. Nursery 

Transition Summary Forms from registered Early Years Settings must be completed to hand over at this 

event. 

 

Pre-school/Nursery to Nursery  

 

All Nursery teachers/preschool room leaders must contact the new setting/school. Conversations to 

support a smooth and effective transition must take place. Visits to settings to meet children and staff are 

key to this process. The Nursery Summary Form must be completed by all registered Early Years Settings to 

hand over to the new setting.  

 

Transition meeting with the Early Years Inclusion Team (EYIT)  

For children supported by the EYIT, additional meetings will take place. Should you require further 

information, please contact Cat Farnon (c.farnon@gov.je) or Jane Bravery (j.bravery@gov.je), Early Years 

Area SENCos. 

 

Points to consider for the transition discussions. 

To ensure the well-being, attachment, play and learning needs of every child are met, transition 

conversations and plans that are well thought out and given time will be essential in your practice.  

 

Aspects to include: 

 

• the resilience and well-being of the child,  

• the child's developmental and learning needs, 

• the family and home situation, 

• any special or individual needs, 

• attachment needs and any early trauma - especially in connection with change and transition, 

• support and partnership of parents and carers, 

• support and partnership of other agencies involved, 

• paperwork and sharing of information - including handover of information and papers (see 

guidance at the end of this document), 

• learning environment set up - similarities and differences between rooms and settings, 

• progression and expectations of child during transition. 

mailto:c.farnon@gov.je
mailto:j.bravery@gov.je
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Nursery Transition Summary Form 
Key workers in registered nurseries need to complete this form for all children moving from a private 

registered nursery to a school setting. This gives a detailed profile of the child including comments on their 

Well-being and Involvement ensuring that teachers have the relevant information to plan for a successful 

start in their school. Once completed the form is to be given to the Nursery or Reception teacher in the 

new setting. The Nursery Transition Summary Form and the Prime Area Tracker are both included within 

this guidance. The tracker includes milestone statements that support child development, it is based on 

the areas of learning and aligns with Birth to 5 Matters allowing for you to document children’s progress 

which will support teachers in ensuring a child-sensitive approach. The Prime Area Tracker is not an 

assessment tool. 

Supporting parents with transition 
Involving parents and carers in the transition process to develop a shared understanding and an equal 

partnership, communication between settings and parents and carers is essential. Parents and carers are 

their child’s primary adult, and listening to what they can tell us about their children, recognising their 

wealth of knowledge, will help best support children and families.  

 

Respecting and understanding a child's ethnicity, language, and community, and offering them familiar 

sights, sounds and experiences will help them to settle. Joining a new setting can be a daunting experience 

for parents and carers. Parental engagement is supported by building positive trusting relationships that 

allow parents to feel welcomed into a new setting so that they, in turn, can reinforce positive messages to 

their children.  

Parents and carers are keen for their child to be happy and successful at school. 

They want to know that settings will:  

• ensure their child is safe and nurtured. 

• Value the learning from home.  

• Respond to, and value, children's cultural background.  

• Respond to the individual needs of their child. 

• Get to know their child and embrace their uniqueness. 

 

‘It’s always an apprehensive time leaving your child in a new environment, but she seems more than 

ready.’ Jessica, 29 years 

Parent Induction evenings and Stay and Play sessions. 

It is an exciting time for new parents to meet their child’s class teacher and other staff members, as well as 

seeing their child’s new setting. It is also important that children visit their new setting with their 

parent/carer in order to play and to feel welcome and happy and build relationships.  

Home visits 
The benefit of home visits as part of a successful transition are not to be underestimated and every effort 

should be made to ensure these are carried out. 

A home visit allows for: 

• teachers to get to know the child through playing and/or sharing books and singing together,  
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• parents/carers to meet with teachers in the safety and comfort of their own home, for some 

parents/carers this is preferable, 

• children to see their new teacher in their own home which reassures them that this person is 

trusted and welcome, 

• teachers to understand the family and their home situation better, therefore understanding better 

how to support the child once they start school, 

• teachers to have a better understanding of a child’s interests and everyday experiences, 

• any paperwork to be completed together, 

Staggered start 
For a calm and meaningful start to school, in nursery and reception, a staggered start is recommended. 

Discuss how this will work best with your team, children, and families. The aim is for all staff to have 

quality time with each child when they start at school. Be mindful that some parents/carers and children 

will need more time than others. Allow for parents/carers to stay and include them in the everyday 

practice and routines. Be flexible with the individual approach required for each child. Remember that 

parents could be going back to work after a long period of time at home with their child, for some this will 

be hugely challenging and, in some cases, distressing. 

‘I am looking forward to new toys and doing cooking with my teacher. I might be scared of new 
hallways.’ Pippa, 3 years 9 months. 

Nursery hours 
School Nursery Classes  

Please note the information below applying to school Nurseries: 

• children starting in school Nursery classes will receive a home visit, possibly followed by a staggered 

start, 

• the full 30 hours are there for all children to access,  

• children who are ready to access full time hours (30 hours) should be able to do so promptly. There 

is no set date sent from CYPES, 

• children with known SEND should have a plan in place to support their transition, 

• schools should be flexible to accommodate the needs of families in respect to their take up of the 

30 hours, within the school day. For example, family work commitments or regular family activities. 

However, there should be a consistent routine to support the child and maximise learning time.  

Registered private settings 

For further details and information on the Nursery Education Fund (NEF) Agreement, visit www.gov.je. 

Quality Induction Process 
Quality induction for Nursery and Reception children is not a one-off event. Induction takes time and 

should be robust, supportive, and sensitive whilst acknowledging the unique child, their situation or needs. 

Ideally, the induction process should include (as applicable): 

• home visits or settings visits, these can take teachers up to 3 to 4 days, 

• stay and plays, 

• handover of information from previous settings and outside agencies, including any safeguarding 

information where applicable, 

http://www.gov.je/
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• a gradual increase in hours for those children requiring more time to settle,  

• opportunities for children to explore their new environment, build positive relationships with key 

adults and make friends, 

• a parent induction information session to share key messages and supportive documentation.  

A child who has had a successful induction will feel settled, happy, secure, and confident in their new 

environment.  

Additional information for Reception to Year 1 transitions  
Best practice will involve:   

• documented hand over meetings between the Reception and Year 1 teachers, these must take 

place before the summer holidays, 

• discussions of the children’s Wellbeing and Involvement and demonstration of Characteristics of 

Effective Learning, 

• discussions of the child’s progress towards, and meeting of, the Early Learning Goals, 
• discussions of how Y1 will support children who are yet to meet the Early Learning Goals, 

• discussions around creating opportunities for enabling environments and outdoor learning, 

• identifying and discussing all groups of children. 

The Guiding Principles of EYFS Practice that support smooth and effective 

transition. 

The Unique Child  

Recognise that all children can be vulnerable at times of change, particularly those with additional needs. 

Planning for all children requires an inclusive and flexible approach.  

It is important that all children experience a positive transition, with appropriate 

preparation and understanding children are more likely to feel secure and settle more 

easily into their new environment.  

The focus on children’s well-being remains a priority. Use of materials such as the 

Leuven Well-being and Involvement scales (pg13), as well as in-depth knowledge of 

the Characteristics of Effective Learning, and the Prime Areas, will support teachers 

and practitioners in getting to know their children.  

Positive Relationships  

During transitions, communication plays a pivotal role, with a focus on parental engagement. Effective 

transitions require proactive planning, parent/carer participation, and collaboration between registered 

settings and schools. Sharing of information between parents/ carers, and settings/ schools ensures a 

smooth transition process and positive outcomes. 

• ‘Each child must be assigned a key person.’ (Statutory Requirement 1.4.7). 
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Enabling Environments  

Familiar environments, routines, and expectations help children manage better with transitions, and the 

process of change takes place gradually over time. 

The emotions that come with change can be successfully handled by children when their new environment 

is warm and welcoming, and adults are nurturing and responsive to their needs.   

Sharing information  

Robust transition processes that support children as they move from settings to schools are essential to 

promote successful school induction, well-being and to ensure children’s welfare needs are met. 

Transition conversations should include the sharing of all relevant information held within the child’s 
record, which may also include sensitive safeguarding information. It is important that this is shared 

respectfully and confidentially with the receiving school Headteacher and/or the Designated Safeguarding 

Lead (DSL) for that school or setting.  

Everyone working with children has a responsibility and is accountable for the effective safeguarding of 

children and young people. Sharing relevant information ensures that all agencies, practitioners, and 

teachers are able to better support and meet the child’s and family’s needs. This includes any safeguarding 
or child protection records you may hold, any historical information held within the child’s file, which must 
be passed onto the receiving Headteacher and/or DSL or setting manager/DSL.  

Therefore, it is vitally important that you seek explicit consent from parents to allow information to be 

shared. 

Reference from the Safeguarding Partnership Board - Memorandum of Understanding 2018 

1.1 Safeguarding and promoting the welfare of children and adults is the responsibility of everyone who 

comes into contact with them and their families/carers.  

 

Reference from Statutory Requirements for Early Years Provision  

5: Working Together: Partnerships with families, parents and carers, other agencies 

5.1.3 There is an effective induction process in place to support parents/carers and children with 

transition and settling in. 

Reference from Early Years Matters – A Quality Framework for Early Years Provision 

5.4:2 Work in partnership with home and setting to ensure smooth transfers and sharing of information 

and records. 

 

Staff liaise with parents, families, other settings, and other professionals involved with the child using 

robust systems that are in place to support the transition for each child. This includes the sharing of 

records and formal/informal discussion with parents and other professionals. 

Advice from the Head of Governance for CYPES is that:  

• All files/records during transfer should be in a sealed envelope and any electronic files/records should 

be encrypted/password protected.  

• Signatures/records of handover should be kept by the early years settings as evidence that the 

files/records have been handed over.  

• Settings and schools must seek parental consent to share information. 
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Childcare and Early Years Service 
 

Nursery Transition Summary Form 

Child’s name  DoB D D M M Y Y Y Y Date completed  

Setting currently at  Setting/School moving to  

Child’s voice (What do you like doing at Nursery? What are your favourite things?) 

 

Playing and Exploring – engagement 

Finding out & exploring 

Playing with what they know 

Being willing to ‘have a go’ 

Active learning - motivation 

Being involved and concentrating 

Keeping trying 

Enjoying achieving what they set out to do 

Creative Thinking and Thinking Critically – thinking 

Having their own ideas 

Making links 

Choosing ways to do things 

   

Child’s interests SEND/MLL/S&L Home and Family 

 Include: Wellcomm level/access to Time to Talk Groups/Child’s 
Home language, and level of fluency. 

 

Parent/carers comments (please include if possible) 

 

Key workers name and signature  
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EXAMPLE - Nursery Transition Summary Form 

Child’s name  DoB D D M M Y Y Y Y Date completed  

Setting currently at  Setting/School moving to  

Child’s voice (What do you like doing at Nursery? What are your favourite things?) 

I love playing with my friends on the bikes and building dens. I don’t like sitting down too long. I’m good at finding bugs and making stuff. I think I feel ok about going to big school, but I am a bit 

scared I won’t know where the toilet is! I hope that they have bikes and junk modelling. I like going to the park, and I sometimes go to the beach. 

Playing and Exploring – engagement 

Finding out & exploring 

Playing with what they know 

Being willing to ‘have a go’ 

Active learning - motivation 

Being involved and concentrating 

Keeping trying 

Enjoying achieving what they set out to do 

Creative Thinking and Thinking Critically – thinking 

Having their own ideas 

Making links 

Choosing ways to do things 

David is very curious; he loves to play outside and particularly 

enjoys opportunities that involve gross motor for example ball 

games, wheeled toys and large construction. He is also interested 

in the natural world around him and searching for living creatures 

and their homes. Recently he made a bug hotel for all the snails he 

found under a log. David asked for us to take a photo of bug hotel 

and he is proud that it is displayed on our table in pre-school. His 

resilience is developing, and he encourages his friends to join in 

with his ideas and play. 

David is very proud when he has achieved something new, just like 

wanting a photo of his bug hotel. David occasionally gets upset if 

he can’t do something at first and will need adult support to help 
him solve the problem. Once shown he can then continue, and his 

persistence and motivation has flourished during his time in 

nursery. He demonstrates high levels of involvement when outside 

and engaging in the opportunities that interest him. 

David enjoys drawing and making things especially using 

the recycled resources. He likes to talk to his key worker 

first about his design idea and can then often make it 

independently, he may need help if it involves cutting. He 

has worked hard this term at using the tape dispenser and 

being able to rip the tape by himself. David recently made 

a rocket with his key worker. He is demonstrating more 

independence at solving problems and particularly enjoys 

the challenges of large construction and loose parts using 

these resources to support large water play and den 

building. 

Child’s interests SEND/MLL/S&L Home and Family 

David enjoys exploring the natural world and has an interest in 

insects and animals. He enjoys looking at non-fiction books with 

his key worker. David prefers learning and playing outside 

especially with large construction. 

 

Mum is Portuguese and speaks to David in her home language. 

Dad speaks English to David. David understands both languages, is 

he confident speaking English at Nursery. He does reply to Mum in 

Portuguese. 

David lives with his Mum and Dad and younger sister. 

Mum is currently expecting another baby due in 

September so there will be 3 children in the house all 

below the age of 5. This is the same time that David will 

be starting school. 

Parent/carers comments (please include if possible) 

David has loved being at preschool and it has been great to see his confidence increase. We are sad to say goodbye but are also looking forward to David starting school as you have given him a 

great start on which to build – thank you. 

Key workers name and signature  
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Well-being and Involvement Scales  

Child’s name  DoB D D M M Y Y Y Y Date completed  

Setting currently at  Setting/School moving to  

Key worker  MLL  SEND  

 1 - Extremely Low 2 3 4 5 - Extremely High 

W
e

ll
-b

e
in

g
 S

ca
le

 

The child clearly shows signals of 

discomfort: 

• whines, sobs, cries, screams 

• looks dejected, sad, frightened or is 

in panic 

• is angry or furious, kicks feet, 

wriggles, throws objects, hurts 

others 

• sucks his/her thumb, rubs his/her 

eyes 

• doesn’t respond to the 
environment, avoids contact, 

withdraws 

• hurts him/herself, bangs his/her 

head, throws him/herself on the 

floor 

The posture, facial expression and 

actions indicate that the child does 

not feel at ease. However, the 

signals are less explicit than under 

level 1 or the sense of discomfort is 

not expressed the whole time. 

The child has a neutral posture. Facial 

expression and posture show little or no 

emotion. There are no signals indicating 

sadness or pleasure, comfort or 

discomfort. 

The child shows obvious signs of 

satisfaction (as listed under level 

5). However, these signals are not 

constantly present with the same 

intensity. 

During the observation, the child enjoys 

him/herself, they feel great! 

• he/she looks happy and cheerful, 

smiles, beams, cries out excitedly 

• is spontaneous, expressive and feels 

him/herself 

• talks to him/herself, plays with sounds, 

hums, sings 

• is relaxed, does not show any signs of 

stress or tension 

• is open and accessible to the 

environment 

• is lively and full of energy, they radiate 

enjoyment 

• expresses self-confidence and self-

assurance 

In
v

o
lv

e
m

e
n

t 
S

ca
le

 The child hardly shows any activity: 

 

• no concentration, staring, 

daydreaming an absent, passive 

attitude 

• no goal-oriented activity, aimless 

actions, not producing anything 

• no signs of exploration and interest 

• not taking anything in, no mental 

activity 

The child shows some degree of 

activity, but which is often 

interrupted: 

 

• limited concentration, looks away 

during the activity, fiddles, dreams 

• is easily distracted 

• action only leads to limited results 

The child is busy the whole time, but 

without real concentration: 

 

• routine actions, attention is superficial 

• is not absorbed in the activity, activities 

are short lived 

• limited motivation, no real dedication, 

does not feel challenged 

• the child does not gain deep-level 

experiences 

• does not use his/her capabilities to full 

extent 

• the activity does not address the child’s 
imagination 

There are clear signals of 

involvement, but these are not 

always present to their full extent. 

In general the child is absorbed by 

the activity: 

 

• most of the time there is real 

concentration, but the attention 

is sometimes distracted 

• the child is challenged, there is 

a certain degree of enthusiasm 

• the child uses their capabilities, 

imagination and mental 

capacity 

There are clear signs of involvement, but 

these are not always present to their full 

extent: 

 

• the child is engaged in the activity 

without interruption 

• most of the time there is real 

concentration, but during 

• some brief moments the attention is 

more superficial 

• the child feels challenged, there is a 

certain degree of motivation 

• the child’s capabilities and his/her 
imagination, to a certain extent, are 

addressed in the activity 
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Prime Area Tracker On entry?/Autumn – Spring – Summer (highlight statements as appropriate. Use a different colour for each assessment period) 

Approx. Range Range 1 Range 2 Range 3 Range 4 

Aspect of 

Learning 
(0 to 6 months) (6 to 18 months) (19 to 24 months) (25 to 36 months) 

Personal, Social & Emotional Development 

Building 

Relationships 

Seeks contact with others from birth, changes facial expression in 

response to others and distinguishes between people. Begins to 

display attachment behaviours and will be soothed by their primary 

caregiver. Holds up arms to be picked up. Becomes wary of unfamiliar 

people. 

Draws others into social interaction through babbling, smiling, and 

movement. Shares interest and attention with adults by looking and 

gesturing, and watches others’ body language to understand their 
intentions. Explores confidently when they feel secure in the presence 

of a familiar adult and is more likely to engage in new or challenging 

situations.  

Explores the environment, interacts with others, and plays confidently 

with key person close by. Shows empathy by offering comfort that 

they themselves would find soothing, i.e. their dummy. Enjoys playing 

alone and alongside others and will often imitate other children in play 

asserting their own ideas. May be overwhelmed by extended periods 

of social engagement. 

Builds relationships with special people but may be anxious in the 

presence of strangers. Is beginning to separate from their close carers 

and explore new situations with support and encouragement. Shows 

some understanding that other people have needs and ideas that are 

different to theirs and may show empathy and concern for special 

people. Seeks out others with similar interests to share experiences 

with.  

Managing  

Self 

Explores physical self using hands and feet, sounds, and expressions, 

touching own and other’s faces, eyes, and mouth during interactions. 
Shows awareness of being a separate individual through initiating 

contact with others and expresses need for comfort, food, or 

company. Responds to being rocked as a means of soothing. Places 

hand on bottle when feeding. Opens mouth for spoon/ bottle. 

Responds and turns to sounds. Communicates discomfort or distress 

with a wet/ soiled nappy. 

Responds to their own name and enjoys finding their own nose, eyes, 

or tummy as part of interactive games, showing interest in their 

reflection. May have separation anxiety as they understand 

themselves as separate beings. Shows emerging autonomy through 

asserting choices and preferences, and rejects unwanted things e.g., 

by pushing them away. Starts to communicate the need for nappy 

change. 

Is aware of and interested in physical characteristics, sometimes 

naming to body parts they point to. May use me, you, I in talk and 

show some awareness of social identity, gender etc. Shows likes and 

dislikes, decisions, and ideas saying no. Experimenting with what their 

bodies can do and setting themselves challenges, e.g., pulling a large 

truck upstairs.  Enjoys hugs & cuddles and seeks comfort from 

attachment figure. Expresses interests in likes and dislikes and is 

willing to try new textures and tastes. Helps with care routines and  

un/ dressing, enjoys handwashing and other routines. 

Knows own name, preferences, and abilities, and is interested in 

gender, ethnicity, abilities in others. Experiments with these views in 

play and self-description. Shows a sense of autonomy through 

asserting their ideas and preferences and making decisions. 

Is gradually learning that actions have consequences. Attempts to 

communicate toilet needs. Is becoming independent in self-care and 

manages this with support. Begins to recognise danger and seeks the 

support or comfort of adults. Can increasingly express their thoughts 

and emotions through words as well as facial expressions. 

Self-Regulation 

Communicates a range of emotions through sounds, facial 

expressions, and body movements. Seeks physical comfort by 

snuggling, calms from being upset when held, rocked, spoken, or sung 

to with soothing voice, may become passive if needs are not met. 

Mirrors others’ emotions. 

Becoming more aware of their emotions and feelings using a range of 

gestures and vocalisations to express needs, using their familiar adult 

for “emotional refuelling”. Can increasingly adapt their behaviour and 
increase participation as they begin to anticipate frequent routines, 

but still explores acceptable boundaries and expected behaviours. 

Expresses positive and negative feelings through actions, behaviours 

and a few words, some feelings may be felt overwhelmingly and result 

in losing control. Is aware of others’ feelings and is beginning to show 
empathy by offering comfort or share excitement with another child. 

Asserts their own agenda strongly and may display frustration with 

having to comply with others’ agendas and with change and 

boundaries. 

Expresses emotions of pride and embarrassment as well as a wide 

range of other feelings but can feel overwhelmed by intense emotions. 

Seeks comfort from familiar adults when needed and can be distracted 

with a comfort object when upset. Responds to the feelings of others, 

showing concern and offering comfort and recognise that some 

actions can hurt or harm others thereby developing some impulse 

control. Increasing cooperation as their experience of routines and 

understanding of some boundaries grows. 

Communication & Language 

Listening, 

Attention, and 

Understanding 

Turns toward familiar sounds, accurately locating their range. They 

distinguish and respond to voice intonations, react by smiling and 

moving, and quieten or alert to speech sounds. While they look 

intently at speakers, their attention is fleeting and easily diverted by 

new stimuli. Additionally, they recognise their own name and begin to 

understand contextual clues. 

 

Develops the ability to follow body language and gestures, responding 

to simple questions in familiar context (e.g., “where’s Mummy?” or 
“Where’s your nose?”). Their understanding of single words grows 
(e.g., “cup,” “milk,” “Daddy”), and they actively use sounds, single 
words, and imitate speech. They enjoy babbling, experiment with 

sounds, and communicate for various purposes. Pointing with eye gaze 

and creating personal words are emerging skills. 

Enjoys rhythmic patterns in rhymes and stories, attempting to join in 

with actions and vocalisations. They demonstrate listening by 

participating in actions. Additionally, they pay attention to their 

preferred activities, which may change rapidly. The child also 

understands different situations, follows routine events using 

nonverbal cues, selects familiar objects by name, and comprehends 

simple sentences (e.g., “Throw the ball”) 

Listens to adults reading stories, recognises, and responds to familiar 

sounds such as a knock at the door. Can speak in full sentences, 

answer questions, and engage in conversations. Their cognitive 

abilities include counting, identifying colour, shapes, numbers, and 

letters. They enjoy imaginative play, recall stories, and create their 

own narratives. Additionally, they are becoming more attentive and 

can follow multi-step instructions.  

Speaking 

Expresses needs and feelings through various sounds like crying, 

gurgling, and babbling. When spoken to by familiar adults they 

respond with their own sounds. They anticipate being picked up by 

lifting their arms. As they develop, they gradually use speech sounds 

(such as “baba,” “nono,” and “gogo”) to communicate with adults. 
Additionally, they point and use eye contact to make requests and 

share interests. 

Playfully makes sounds like “brrrm” for cars and may start to use single 

words for purpose such as “bye” or “teddy” as well as frequently 

imitating other words. May enjoy experimenting with different sounds 

and creates personal sounds and words as their language develops, 

but still relies on pointing with eye gaze or fingers to make requests 

and share interests. 

Children may imitate common phrases, employ diverse everyday 

vocabulary, start combining two words, initiate simple inquiries, 

discuss absent subjects, and use gestures alongside limited speech, 

like reaching for objects while expressing desires.  

As language proficiency advances children express emotions, share 

experiences, and convey thoughts effectively. They engage in fluid 

conversations, switching between topics. Rapid vocabulary acquisition 

enables them to incorporate new words into communication 

effectively. Varied questioning techniques, longer sentence structures, 

and the adoption of word endings (“going,” “cats”) enhance their 

expressive capabilities. 

Physical Development 

Fine Motor 

Gradually reaches milestones such as holding own head, rolling side to 

side, lifting head then chest off the floor when lying on stomach, 

developing skills in rolling front to back. 

Visually tracking objects and sounds, reaches for objects with hands 

and feet, mouthing and exploring them, progressing to transferring 

hand to hand. Making attempts to belly crawl. 

Grasps and investigate objects using fist or pincer grip and progresses 

to manipulating objects with two hands. Uses index finger to point 

making marks in sand, mud, food, paint.  Can drink from a cup with 

help and can feed themselves with finger food. Is interested in making 

and exploring sounds with objects. Removes their own shoes, coat, or 

hat. 

Hands begin to operate independently during an activity which needs 

both. Makes connection between their movement and the marks they 

make. Feeds self with increasing need to be in control and holds cup 

with both hands, drinking without much spilling. 

May show a preference for one hand/ foot. Shows increasing control 

in using a range of objects such as books, scissors and holds mark 

making tools with thumb and fingers. Feeds self competently. 

Gross Motor 

Becoming adept at cross-lateral movement (crawling), changing 

position from crawling to sitting unsupported, pulls to standing from 

crawling using support. Progresses to walking well with feet apart, 

starts and stops safely. May carry, push, or pull objects with intent and 

enjoys climbing over, under, through.  

 

Begins to run short distances and is becoming more adept when using 

stairs one step at a time. Squats with steadiness and rises to feet with 

balance. Intentionally makes sounds with objects, actively responds to 

music with whole body dancing and singing.  

 

Runs safely on whole foot and can travel on different surfaces, can 

jump with both feet leaving the floor, and uses different ways of 

moving. Moves in response to music or rhythm. Uses wheeled toys 

with increasing skill such as pedalling, balancing, and sitting astride. 

Kicks a stationary ball with either foot and can catch a ball using both 

arms and chest.  
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On entry: Autumn – Spring – Summer (highlight statements as appropriate. Use a different colour for each assessment period) 

Approx. Range Range 5 Range 6 ELG 

Aspect of 

Learning 
(37 to 48 months) (49 to 60 months) 

 

Personal, Social & Emotional Development 

Building 

Relationships 

Seeks out companionship with adults and children showing consideration of other people’s 
needs and gradually more impulse control. Practices skills of assertion, negotiation and 

compromise and looks to a supportive adult for help in resolving conflict with peers. 

Represents and recreates what they have learned about social interactions from their 

relationships with adults, friends, and in their play and may develop special friendships which 

may challenge their own points of view and thinking. Increasingly cooperative in understanding 

others’ wants and needs, including conflict resolution sometimes with support. Is proactive in 

seeking adult support and able to articulate their wants and needs. 

Work and play co-operatively and take turns with others. 

Form positive attachments to adults and friendships with peers. 

Show sensitivity to their own and others’ needs. 

Managing  

Self 

Is becoming more aware of the social similarities and differences between themselves and 

peers. Is sensitive to others’ messages of appreciation or criticism and may develop ideas about 

themselves according to these messages. Demonstrates confidence and self-esteem through 

being outgoing towards people, taking risks, and trying new things or new social situations and 

being able to express their needs and ask adult for help. Can name and identify different parts 

of the body. Attempts to dress self. Is aware of their safety and manages risk with support. Has 

increasing independence in managing own toileting needs. 

Recognises and communicates that they belong to different communities and social groups and 

communicates freely about own community being sensitive to prejudice and discrimination. 

Shows confidence to voice their own needs, wants, interests and opinions in familiar group, 

describing themselves in positive but realistic terms. Is purposeful in their play and shows 

confidence in choosing resources and perseverance in carrying out a chosen activity.  Describes 

physical changes to the body that can occur when feeling unwell. Is dry and clean during the 

day. Is aware of their own and others’ safety and how to manage risk when facing new 
challenges. 

Be confident to try new activities and show independence, resilience, and perseverance in the 

face of challenge. 

Explain the reasons for rules, know right from wrong and try to behave accordingly. 

Manage their own basic hygiene and personal needs including dressing, going to the toilet, and 

understanding the importance of healthy food choices. 

Self-Regulation 

Expresses a wide range of theirs and others’ feelings in their interactions and play, including 

excitement and anxiety, guilt, and self-doubt, recognising the impact of their choices and 

behaviours/actions on others. May exhibit increased fearfulness of things like the dark or 

monsters etc, and possibly have nightmares. Has a better understanding of expectations 

depending on different situations and routines, more able to adapt their behaviour. 

Understands and talks about their own and other people’s feelings, offers empathy and 

comfort. Understands consequences and attempts to repair a relationship or situation where 

they have caused upset, sensitive to ideas of justice and fairness. Is more able to manage 

situations in which their wishes cannot be met. Seeks support and help in new or challenging 

situations. Attempts to manage conflict. 

Show an understanding of their own feelings and begin to regulate their behaviour accordingly. 

Settle and work towards simple gals, being able to wait for what they want and control their 

immediate impulses when appropriate. 

Give focussed attention to what the teacher says, responding appropriately even when engaged 

in activity, and show an ability to follow instructions involving several ideas or actions. 

Communication & Language 

Listening, 

Attention, and 

Understanding 

May listen actively in one-on-one or small group conversations when interested. They pay 

attention to familiar stories, join in with repeated refrains, and anticipated key events and 

phrases in rhymes and stories. May use prepositions such as under, behind in their play and 

responds to instructions with increasing number of elements. While their focus can shift, they 

are still able to follow directions. 

Listening behaviour can vary. They may move around or fiddle while still listening or sit quietly 

without being fully absorbed in an activity. They might exhibit two-channelled attention, 

focusing on something interesting for short or long periods, and can engage in other tasks for 

brief intervals. They understand & use a range of complex sentence structures including 

negatives, plurals while recognising humour and nonsense. Engages in conversations using 

questions such as who, why, when, where, and how. 

 

 

Listen attentively and respond to what they hear with relevant questions when being read to 

and during whole class discussions and small group interactions. 

Make comments about what they have heard and ask questions to clarify their understanding. 

Hold conversation when engaged in back-and-forth exchanges with their teacher and peers. 

Speaking 

Uses complex sentence structures incorporating conjunctions like “and” and “because.” Can 

recall past experiences accurately, narrate events in sequence, explain ongoing situations, and 

anticipate future events. They enquire about causality and can use a variety of tenses. While 

errors persist, they absorb language from their community, using intonation and phrasing 

effectively to convey meaning. They engage extensively on topics of personal significance, 

enriching their vocabulary and engaging in imaginative play. 

Language development advances through vocabulary expansion and categorisation & labelling, 

alongside exploring new word meanings and sounds. Children employ language to engage in 

imaginative play, creating and enacting various roles and scenarios. They connect statement 

cohesively, maintaining a central theme, and use speech to organise thoughts, emotions, and 

events, often introducing narratives into their play. 

Participate in small group, class, and one-to-one discussions, offering their own ideas, using 

recently introduced vocabulary. 

Offer explanations for why things might happen, making use of recently introduced vocabulary 

from stories, non-fiction, rhymes and poems when appropriate. 

Express their ideas and feelings about their experiences using full sentences, including use of 

past, present and future tenses and making use of conjunctions, with modelling and support 

from their teacher. 

Physical Development 

Fine Motor 
 

Can use resources that require twisting, turning, and rotating. Manipulates a range of tools and 

equipment such as toothbrushes, pens, ribbons, scissors.  

Shows a preference for a dominant hand and holds a pencil effectively to begin to form 

recognisable letters independently, some of which are correctly formed. Handles tools and 

malleable materials with increasing control and attention. 

Hold a pencil effectively in preparation for fluent writing- using the tripod grip in almost all 

cases. 

Use a range of small tools, including scissors, paint brushes, and cutlery. 

Begin to show accuracy and care when drawing. 

Gross Motor 

Walks and climbs stairs and slopes using alternating feet, one foot to each step and carrying an 

object. Moves with confidence in a range of ways, negotiating space. Can grasp and release with 

2 hands to catch and throw a large ball.  

 

Travels with confidence and skill around, under, over, and through. Can confidently move in a 

range of ways including slithering, rolling, shuffling, crawling, walking, running, jumping, 

skipping, sliding, and hopping, while testing new ideas and movements to reduce risk. Jumps 

and lands safely using arms and legs to stabilise. Shows increasing control over an object in 

pushing, patting, throwing, catching, or kicking it. 

 

Negotiate space and obstacles safely, with consideration for themselves and others. 

Demonstrate strength, balance, and co-ordination when playing. 

Move energetically, such as running, jumping, dancing, hopping, skipping, and climbing. 
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Registered Nursery Contact list 
 

Setting name Manager name Setting Tel No. Setting email address 

Acorn Nursery Mandy King 864125 enquiries@acornnurseryschool.com 

Acrewood Kirsty Haslehurst 722641 kirsty@acrewoodnursery.co.uk 

Beaulieu Pre-School Lisa Sharkey  639283 sharkeyl@beaulieu.jersey.sch.uk 

Bethesda Pre-School Gail Sparrow 746604 bps.manager.jsy@gmail.com 

Busy Beans Susan Crew 630036 manager@busybeansnursery.com 

Busy Bees Castle Quay Leianne Berry 625554 castlequay@busybees.com 

Busy Bees La Providence Caitlin Harris/Lauren Mollet 780212 laprovidence@busybees.com 

Centre Point Rope Walk Nursery  

(Green St) 
Hannah Gamble 878850 hannah.gamble@cpt.com 

Charlie Farley's Jemma Burt/Wendy Williams  731224 
wendy@charliefarleys.com 

jemma@charliefarleystoo.com  

Charlie Farley's Too Jayne Winch 610519 
jemma@charliefarleystoo.com  

jayne@charliefarleys.com 

Cheeky Monkeys Juliet Pearmain 860086 cheekymonkeys@durrell.org 

De La Salle Pre Primary Zac Le Ber 754100   z.leber@dls-jersey.co.uk 

FCJ Pre-school Lois Tait 723063 admin@fcj.sch.je 

Happy Hatchlings Emma Soley 880222 happyhatchlingsjsy@gmail.com 

La Petite Ecole  

(Fort Regent) 
Helen Evans 510321 fort@lapetiteecole.com 

mailto:enquiries@acornnurseryschool.com
mailto:kirsty@acrewoodnursery.co.uk
mailto:bps.manager.jsy@gmail.com
mailto:manager@busybeansnursery.com
mailto:castlequay@busybees.com
mailto:laprovidence@busybees.com
mailto:hannah.gamble@cpt.com
mailto:@charliefarleystoo.com;%20Martyn@mediamasters.je
mailto:@charliefarleystoo.com;%20Martyn@mediamasters.je
mailto:%20z.leber@dls-jersey.co.uk
mailto:admin@fcj.sch.je
mailto:happyhatchlingsjsy@gmail.com
mailto:fort@lapetiteecole.com
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La Petite Ecole  

(St Mark's Road) 
Louise Beadle 734229 stmarks@lapetiteecole.com 

La Pouquelaye Nursery (Centre 

Point) 
Tanja Haynes/Mel Le Cornu 735151 

MellLeCornu@cpt.je  

tanja.haynes@cpt.je 

Busy Bees at Leeward  Sarah de Jesus 613835 leeward@busybees.com 

Little Dragons Day Nursery 

(St George's School) 
Tracy Pallot 481593 tracy.pallot@stgeorgesprep.co.uk 

Little Oaks Nursery Emma Smith 733263 
Littleoaksnursery@gmail.com 

emma@littleoaksnursery.je 

Little Squirrels Tracey Bunn 605000 nursery@littlesquirrels.je 

Nestling Day Care Louise Jones-Butel 617600 
nestlingdaycare@gmail.com  

Louise.nestlingdaycare@gmail.com 

Silver Star Pre-School Sabrina Minier 484186 silverstarpreschool@gmail.com 

St Michael's Nursery Fiona Green 856904 fg@stmichaels.je; bursar@stmichaels.je 

Village Pre-School Karen Ogilvie 483011 stpetersvillagepreschool@gmail.com 

Westmount Day Nursery Michelle Kiberd 811718 michelle.kiberd@posh.gov.je  

 

 

 

 
 

 

 

mailto:MellLeCornu@cpt.je
mailto:tracy.pallot@stgeorgesprep.co.uk
mailto:Littleoaksnursery@gmail.com
mailto:nursery@littlesquirrels.je
mailto:nestlingdaycare@gmail.com
mailto:silverstarpreschool@gmail.com
mailto:fg@stmichaels.je;%20bursar@stmichaels.je
mailto:stpetersvillagepreschool@gmail.com
mailto:michelle.kiberd@posh.gov.je
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School EYFS Leads Contact list 
 

School EYFS Lead(s) Email(s) 

Beaulieu Jo Pallot  pallotj@beaulieu.jersey.sch.uk 

Bel Royal Octavia Lamb o.lamb@belroyal.sch.je 

D’Auvergne Rachel Lutkin Clarke r.lutkinclarke@dauvergne.sch.je 

De La Salle Emma Hutchings e.hutchings@dls-mail.co.uk 

FCJ Natalie De Gruchy n.degruchy@fcj.sch.je 

First Tower Kathryn Mahrer k.mahrer@firsttower.sch.je 

Grands Vaux Jo Prouten  J.Prouten@grandsvaux.sch.je 

Grouville Lydia Arrowsmith l.arrowsmith@grouville.sch.je 

Helvetia Helvetia  admin@helvetia.org.uk 

Janvrin Leah McInerney/ Sam Lander  
l.mcinerney@janvrin.sch.je  

s.lander@janvrin.sch.je 

JCP Carolyn Scott c.scott@jcp.sch.je 

La Moye Gemma Stas G.Stas@lamoye.sch.je 

Les Landes Alison Courtness a.courtness@leslandes.sch.je 

Mont á l’Abbe Trish Moloney/ Alison Andrade 
t.moloney@montalabbe.sch.je 

a.andrade@montalabbe.sch.je  

Mont Nicolle Katty Knight k.knight@montnicolle.sch.je  

Plat Douet Sarah Cardwell s.cardwell@platdouet.sch.je   

mailto:n.degruchy@fcj.sch.je
mailto:l.mcinerney@janvrin.sch.je
mailto:t.moloney@montalabbe.sch.je
mailto:a.andrade@montalabbe.sch.je
mailto:s.cardwell@platdouet.sch.je
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Rouge Bouillon Lauren Symberlist l.symberlist@rb.sch.je 

Samares Kelly Loveless k.loveless@samares.sch.je 

Springfield Heidi Green h.green@springfield.sch.je 

St Christophers St Christophers stchristophersjersey@hotmail.com 

St Clement Lucy Sanderson  l.sanderson@stclement.sch.je 

St George’s Tracy Pallot Tracy.Pallot@stgeorgesprep.co.uk 

St John Hilary Jones h.jones@stjohn.sch.je 

St Lawrence Kim Banks k.banks@stlawrence.sch.je 

St Lukes Lucy Scott l.scott@stluke.sch.je 

St Martin Emilie Renouf / Christina Gardner 
e.renouf@stmartin.sch.je  

c.gardner@stmartin.sch.je 

St Mary Sarah Le Moignan s.lemoignan@stmary.sch.je 

St Michael’s Fiona Green fg@stmichaels.je 

St Peter Rachel McKay  R.McKay@stpeter.sch.je  

St Saviour Vicky Heart v.heart@stsaviour.sch.je 

Trinity  Clare Churcher c.churcher@trinity.sch.je 

mailto:l.symberlist@rb.sch.je
mailto:h.green@springfield.sch.je
mailto:l.scott@stluke.sch.je
mailto:e.renouf@stmartin.sch.je
mailto:R.McKay@stpeter.sch.je
mailto:v.heart@stsaviour.sch.je
mailto:c.churcher@trinity.sch.je
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Additional information to share with parents 
What is transition? 

Transition refers to any changes in a setting or provider that a child may experience, in particular the move 

for a child starting school. Transitions are an inevitable part in every child's journey and are to be treated 

as a process rather than a single event. Transitions are ongoing and will require more time for some 

children and families, as well as a range of approaches. The outcome for all must be that children are 

‘happy’ to start school, and from then on, happy to go every day! 

Why is transition so important? 

A smooth and effective transition will pave the way for a successful start in a new setting. A child that is 

supported to feel happy and confident during transition will be able to engage with other adults, make 

new friends, play happily, and thrive. A child with high levels of well-being will be motivated, curious, open 

to new ideas and ready to learn.  

During the summer term teachers in all schools will be contacting parents and carers. Conversations will be 

taking place and opportunities for building positive relationships and visiting your child’s new setting will 
be provided.  

Things to discuss when talking with your child’s new teacher: 

• has your child attended other nursery settings or been looked after by a childcare provider 

• any special or individual needs, including allergies, that your child may have 

• any other agencies or professionals involved in supporting your child’s development 

• the language spoken at home, or other languages spoken by the child, and their confidence in 

speaking them. 

• your child’s interests, things that they like doing, places they like to visit, books that they like to 
read 

• what new skills has your child learnt recently? 

• your family situation, siblings, grand-parents, pets, cultural background, and identity  

Ways you can help your child with starting school 

• Talk positively to you child about starting school and the exciting things that will be on offer to 

them, for example, meeting new friends, playing games, and learning together. 

• Encourage and practice independent skills at home for example, getting dressed, putting on shoes 

and socks, going to the toilet, unzipping, or opening lunch boxes, using a water bottle. 

• Encourage your child’s characteristics of effective learning – see ‘How does your child learn’ 
guidance enclosed below. 

• Read lots of stories and share books together.  

• Imaginary role-play with your child for example, set up little shops, doctors surgeries or vets. 

practices and pretend play that, you are a doctor, a shopkeeper or a poorly pet.  

• Include your child in your everyday activities, e.g. baking together, gardening, writing shopping lists. 

• Talking to your child and make observations e.g. when out and about, talk about what you see, 

hear, smell, or feel. 

• Have fun! Go to the beach and play, collect shells for a fairy garden, paddle, and splash in the pools. 

‘Play is the work of childhood’ – Jean Piaget 
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How Does Your Child Learn? 

A guide to the characteristics of effective early learning 
 

Young children are learning all the time from the world around them and the people in it. 

The following characteristics are the foundations of HOW children learn. 

 

It helps if we: 

• encourage them to get engaged with what's going on around them by showing them and talking 

about things, 

• support them to be motivated and excited about learning by playing and making it fun, 

• asking them what they think and talking about their ideas, 

• talk about how they are feeling and encouraging them to ask for help if they need it.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What do you notice about how your child is learning at home? 
  

PLAYING AND EXPLORING 

I AM ENGAGED. . . 

I am curious and can explore the 

world and people around me. 

I like to find out things. 

I pretend and play to make sense of 

what I know. 

I am willing to have a go and take a risk 

with new learning. 

ACTIVE LEARNING 

I AM MOTIVATED. . . 

I am involved and can concentrate. 

I am interested and energetic. 

I keep on trying when things are tricky. 

I feel proud of myself when I have achieved 

something. 

I enjoy the challenge of something new. 

CREATING AND THINKING 

CRITICALLY 

I AM THINKING. . . 

I have my own ideas and find ways of 

solving problems. 

I make links and notice similarities in my 

experiences. 

I can choose ways to do things, make 

predictions and test my ideas. 

 

EMOTIONAL WELL-BEING 

I FEEL CONNECTED. . . 

I can understand my feelings and 

know how to cope with feeling different 

ways. 

I know I belong and have good 

relationships with adults and my friends. 

I am confident and positive about my 

abilities. 

I know it’s ok to ask for help. 
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Early Years Tree Diagram 

Creating safe and secure foundations for children will enable them to thrive. Making positive 

relationships in a rich learning environment will support their well-being, independence, and 

early development.  

These key elements show how to secure effective, high -quality practice in the Early Years 

Foundation Stage (EYFS) for children to develop at their own rates, and in their own ways. 
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Useful links 

 

What-to-expect-in-the-EYFS-complete-FINAL-16.09-compressed.pdf (foundationyears.org.uk) 

Birthto5Matters-download.pdf 

Early Childhood Participation Toolkit - Best Start Jersey 

ID Early Years Statutory Requirements 20191204.pdf (gov.je) 

Securing quality and standards as one (gov.je) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://foundationyears.org.uk/files/2021/09/What-to-expect-in-the-EYFS-complete-FINAL-16.09-compressed.pdf
https://www.birthto5matters.org.uk/wp-content/uploads/2021/03/Birthto5Matters-download.pdf
https://beststart.je/resources/early-years-participation-toolkit/
https://www.gov.je/SiteCollectionDocuments/Caring%20and%20support/ID%20Early%20Years%20Statutory%20Requirements%2020191204.pdf
https://www.gov.je/SiteCollectionDocuments/Caring%20and%20support/ID%20Early%20Years%20Matters%2020191213.pdf

