Child Rights in Early Childhood:
The Voice of the Child

30.9.19

Purpose
A round table to bring together those with skills, knowledge and
interest in babies and young children to share information, expertise,
experience, practices and perspectives in promoting the voice of the
young child

Who’s around the table?
Please give your name
your role
Share a pocket treasure – something in your pocket, about your person
that you value

Session 1: Setting the Scene
Briefing A: Children’s rights as first principles. Promoting democracy
Article 12: Children should be listened to and able to say what they
think about things.

Children’s Rights vs Parents’
Rights

UNCRC Article 5
“The Government should respect the right of my family to
help me know about my rights.”
Article 5 of the UNCRC is about recognising that most
young people will find that their parents, guardians or
family are the people who are most qualified to give them
good advice. It's also about understanding how important
family is to a young person’s wellbeing.

It's important to know that:

•Article 5 doesn’t mean it’s for the best if all children and young
people stay with a parent
•Article 5 doesn’t mean it’s wrong if children or young people
want to get away from a parent
•Article 5 doesn’t mean children or young people should be
judged if they’re not in contact with both their parents.

Evolving Capacities

Government must respect the rights and responsibilities of

parents and carers to provide guidance and direction to their
child as they grow up, so that they fully enjoy their rights

UNCRC Article 18
“I have the right to be brought up by both parents if possible.”
Article 18 of the UNCRC says that a child or young person's
parents will normally have the main responsibility for bringing them
up. They should both do this, both share responsibilities, and both
be concerned with the best interests of the child or young person in
their care.
If a child or young person only lives with one parent, their other
parent should provide them with support. The form this support
takes will depend on what that child or young person's best
interests are. Children and young people shouldn’t be discriminated
against if their parents aren’t married or never were.

Nanny State?
• Children’s rights are compatible with family life and
parental rights
• The UNCRC places parents centre stage in the child’s
development
• Concept of best interest and evolving capacities of
children are paramount

Discussion
Children’s rights vs parents’ rights. Whose voice has priority?
The right and ability to give consent.
Rights and needs e.g. the need to ensure appropriate care and
safeguarding

Session 2: What do we know?
Briefing B:
Approaches, tools and methods

Listening
Listening is understood to be:
• an active process of communication involving hearing, interpreting and
constructing meanings
• not limited to the spoken word
• necessary for participation in daily routines and in wider decision-making
processes
‘Listening must not wait until children are able to join in adult conversations. It
should begin at birth, and be adapted to their developing capacities for
communication and participation in their social world.’
(Tolfree and Woodhead, 1999) (See Clark and Moss, 2011:63)

Young children make choices and communicate their feelings, ideas and wishes in
numerous ways, long before they are able to communicate through the conversations
of spoken or written language.

Approaches: RAMPS framework
Recognising children's many languages: Using as many ways of listening and possible, and perhaps
more than one way at a time.
Allocating communication spaces: Creating an environment which allows children spaces to
communicate in as many ways as possible, including emotional warmth to support children in
expressing their feelings.
Making time: Making time for talking and listening, and for children to explore their thoughts and to
explore and become absorbed in their play.
Providing choice: Through the resources, opportunities, daily routines, and choices about whether
to participate.
Reflecting: Subscribing to reflective practice.
Sharing reflections on what children have expressed and the potential impact of what they have
expressed on their lives.
Adapted from Lancaster, YP and Broadbent, V (2003) Listening to Young Children. Buckingham: Open University

Approaches:
Lundy model of child participation (2007)

Approaches: Listening cycle

Young Children’s Voices Network, NCB 2009

The Listening cycle

• Listen: An active process of receiving (observing and hearing), interpreting and responding to communication. The way in which
you show you are listening is important – encourage through tone and body language, give time for children to express their views
and ask questions to develop conversation.
• Document: Recording children’s preferences and views helps practitioners ensure continuity of care – information can be shared
more easily with parents and other practitioners – which is essential during transitions between groups and settings.
• Reflect: Once in receipt of children’s views, practitioners can reflect on their practice and consider how what they do and say
affects children’s responses and experiences within the setting.
• Take action: It’s important for practitioners to act on their reflections to enhance children’s experiences within the setting and for
children to see that their views have been listened to and valued. Children’s views that can inform improvements to the setting
need to be incorporated into planning and delivery.
• Feedback This makes the difference between being listened to and feeling listened to – even if children’s wishes cannot be met,
honest feedback is essential. Remember to share with children how their views have informed changes to the setting and
celebrate their contribution.

Ways of listening: Reggio Emilia
Children’s multiple symbolic languages – 100 languages of children
Long-term projects as vehicles for learning: Hands-on discovery learning that allows
the child to use all their senses and all their languages to learn
Parent/Community Involvement
The environment as the third teacher.
Teachers as partners in learning; teachers as researchers.

Documentation as advocacy for an emergent curriculum.

Our task, regarding creativity, is to help
children climb their own mountains, as high
as possible. No one can do more.
Loris Malaguzzi

Ways of listening: Mosaic approach

Children as ‘experts in their own lives’
Children as skillful communicators
Children as rights holders and active
Participants
Children as meaning makers

Clark, A. and Moss, P.

Te Whariki
Te Whariki is underpinned by a vision for children who are competent and confident learners and communicators, healthy in mind, body
and spirit, secure in their sense of belonging and in the knowledge that they make a valued contribution to society.
4 broad principles:
• Empowerment – children will be empowered to learn and grow.
• Holistic development – children learn and grow in a holistic way. Their intellectual, social, cultural, physical, emotional and spiritual
learning is interwoven across all their experiences.
• Family and community – a child’s family and community are recognised as part of the learning experience.
• Relationships – children learn through responsive and reciprocal relationships with people, places and things.
The four principles are interwoven with these learning areas:

• Wellbeing – Can I trust you?
• Contribution – Is this place fair for us?
• Belonging – Do you know me?
• Communication – Do you hear me?
• Exploration – Do you let me fly?
The child’s strengths and interests, all the things they learn as part of their family, and the
early childhood education services’ learning opportunities are woven together to contribute
to each child’s unique learning story.

Other approaches
• Child conferencing
• Walking With Children
• Beyond words: Supporting children using alternative
forms of communication
- Gestures, actions, signs e.g. Makaton
- Pictures, photos, symbols e.g. Picture Exchange Communication System
(PECS)
- Painting and drawing, games, music and movement
- Communication passport, one page profile
- Being Me – Royal College of Paediatrics and Child Health

Resources:
Lundy’s Voice Model Checklist for Participation

Resources: Let’s Listen

Resources: Listening as a way of life
•
•
•
•
•
•
•
•

Why and how we listen to young children
Listening to babies
Supporting parents and carers to listen: a guide for practitioners
Are equalities an issue? Finding out what young children think
Listening and responding to young children’s views of food
Developing a listening culture
Leadership for listening
Listening to young disabled children

Listening in practice:
• Am I staying for lunch today?
• Clothes not uniforms
• Listening to young children strategy
Young Children’s Voices Network, NCB

More resources
First Steps – Activities to explore human rights
with 3 – 5 year olds.
Amnesty International

First Steps to Rights – Activities for children aged 3 – 7 years.
Unicef

Session 3: Drawing threads together
Opportunities…
Link with Healthy Child Programme and The Early Years Foundation Stage (EYFS) developmental
domains/areas of learning
Characteristics of effective learning

EYFS – Prime areas of learning

Playing and exploring – engagement
• Finding out and exploring
• Playing with what they know
• Being willing to ‘have a go’:
Active learning – motivation
• Being involved and concentrating
• Keeping trying
• Enjoying achieving what they set out to do
Creating and thinking critically – thinking
• Having their own ideas
• Making links Choosing ways to do things

(time bound and essential)
Personal, social and emotional development:
- making relationships
- self confidence and self awareness
- managing feelings and behaviour
Physical development:
- Moving and handling
- Health and self care
Communication and language:
- Listening and attention
- Understanding
- Speaking

Maximising opportunities
• Focus on Well Being and Involvement using the Leuven Scales.
• Adult engagement styles: empathy; sensitivity; giving autonomy
• Reviewed Statutory Requirements for registered settings: key person;
safeguarding; self- evaluation.
• Introduction of a Quality Framework in settings –
- Relationships, interactions and engagement
• New system of reviewing the quality and compliance of all registered
childcare providers.

Opportunities for engagement
Delivering
health
promotion
messages

Meeting
requirements
of the EYFS

Engaging with
young children
and their
families for
maximum
benefit

Generating
insights into
the needs and
experiences
of families

Engagement and children’s developmental
capacities
• From birth children can communicate their needs and preferences by the
age of 3 most children can communicate their ideas and thoughts in words
• Children’s developmental capacity and participation
(p28 Ready to Listen, NCB)

• The evolving capacities of the child: The development of competency
through appropriate levels of participation.
Implementing Child Rights in Early Childhood:
• Starting sound practices early
• ‘Young children as full actors in their own development’
A Guide to General Comment 7: Unicef. Bernard van Leer Foundation

Starting sound practices early…
The young infant cries! Her action involves her whole being. . . . Significant others
are then personally and culturally predisposed to interpret this initiative. . . . In the
crying or signalling, communication is initiated by the child. The other player in this
social dance attunes to the child and makes eye contact. . . . The adult or significant
other follows the infant’s gaze and names what she is looking at.
- This simple strategy strengthens the child’s attention span, supports language
acquisition, but, more importantly for the argument of this session, engages the
duo in a participatory situation.
- Such situations arise moment by moment on a day by day basis, building
experience of participation. In these early days and months, the child connects with
the world through her whole body. She will attune to others. . . . She will, through
the implicit and explicit messages in this discourse, learn much of the nature of the
rules of her particular culture. . .

Challenges
• A gap in the law…but phase 1 in IJCI to review Education Law and
Daycare of Children (Jersey) Law 2002.
• Staff knowledge and experiences…but an opportunity for shared CPD
• Lack of support materials…but an opportunity to co-produce child
and family friendly versions, practitioner toolkits (Hertfordshire,
Kirklees) and professional documentation.
• Recognition and incorporation of the rights of the child into every day
practice… but we have new regulatory documents that highlight,
focus on and expect this to be in place (with support if needed)

Benefits of participation for children:
• . . . Ideally, they become acquainted with a culture of democratic decision-making, in
which children and adults are equals.
• They learn that, in well-implemented projects, participation can be fun, lively and
enjoyable.
• They have the opportunity to express and understand their own feelings and needs.
• They develop important personal and social skills, such as methods of communication,
debate, negotiation and compromise to achieve a balance between their own needs
and those of others.

Benefits of participation for parents and other
adults:
• Learning from children is part of an adult education experience.
• When children are involved (asking them their opinion, listening to what they say
and taking their views into account) relationships with children become easier
• Adults get more in touch with children’s views and realize the great potential of
the young generation. . . .
• They become more receptive of new ideas raised by children. . . .
• The active involvement of adults in participation projects leads to more tolerance
and respect [for] children. . . .

* Children respond positively to being treated with respect and, in turn, treat their
parents with more respect

Respect and support for parents
• ‘Understanding Your baby’
https://web.bestbeginnings.org.uk/web/videos/understanding-your-baby

• Baby Steps
https://learning.nspcc.org.uk/services-children-families/baby-steps/

Discussion
‘Listening to young children can challenge assumptions and raise
expectations’ Clark, A. NCB 2011
• What are the benefits of listening to young children?
• What are the challenges / barriers in listening to young children?
• What do we need to do to support parents to listen / encourage
children to participate?
• What do we need to do to support practitioners to listen / encourage
children to participate?

Recommendations for actionable outcomes
What are the possibilities? Why? When? How?
Can we achieve consensus on next steps?

Main takeaway from today

What’s your No. 1 tip you’d like to share?
On the round table topic, work in general or even in life e.g. the
favourite app on your phone…………………….

